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Executive Summary (EN)

The ONLIFE consortium, building upon the research conducted during Output 1 devised
eight modules aimed at enhancing the digital competencies and skills of online teachers,
empowering them to effectively utilise digital technologies for online and blended
teaching in school education. After testing and refining the modules with both
practitioners and teacher educators, as well as assessing the potential competencies in
the MOODLE learning environment, the subsequent phase involved constructing a
competence model to uphold the ONLIFE learning paradigm. To accomplish this, an
examination of the proposed modules was carried out to identify the shared
competencies, which were then categorised into these areas. Each competence was
defined by grouping them based on a common set of attributes such as Knowledge, Skills
(abilities), and Dispositions (attitudes). Finally, national experts were consulted to
further refine the competencies and help create a conclusive proposal for a competence
framework to uphold the ONLIFE Learning Paradigm. A set of policy recommendations
at national level proposed by experts was also an outcome of the consultation process.
Linked to the ONLIFE competence model, the project developed a self-assessment tool,
which should help the school community stakeholders to diagnose their hybrid
competencies for ONLIFE Adaptable Teaching in School Education.

The document consists of 6 core chapters:

1. Elaboration of the Onlife Learning Paradigm Model.
Initial proposal of the dimensions/competence areas to be assessed on the basis of
the OLP

2. Expert evaluation of the framework of competencies
Each partner organised a consultation process with experts in the field of QA in SE.
The goal is to present the OLP model and receive feedback both in the competence
model proposed and, in the teachers’, self-assessment tool.

3. Policy recommendations
Policy recommendations suggested at a national level during the expert evaluation

4. Self-evaluation tool for assessing competencies.
The building of a diagnosticinstrument to measure the level of OLP competencies of
the school community

5. Final competence framework for supporting the ONLIFE Learning Paradigm.
The competence framework validated and improved by international experts,
results in a final version.

6. Conclusions
Final conclusions on the competence framework model for the OLP


https://onlife.up.krakow.pl/wp-content/uploads/sites/82/2022/03/O1-Guidebook-Patterns-for-enhancing-digital-technologies-in-School-Education-Booklet.pdf

Podsumowanie wykonawcze (PL)

Konsorcjum ONLIFE, opierajac sie na badaniach przeprowadzonych w ramach Output 1,
opracowato osiem modutéw majgcych na celu zwiekszenie kompetencji i umiejetnosci
cyfrowych nauczycieli online, umozliwiajgc im efektywne wykorzystanie technologii
cyfrowych w nauczaniu online i mieszanym w edukacji szkolnej. Po przetestowaniu i
dopracowaniu modutéw zaréwno z edukatorami, jak i nauczycielami, a takze ocenie
potencjalnych kompetencji w srodowisku edukacyjnym MOODLE, nastepna faza
obejmowata zbudowanie modelu kompetencji w celu podtrzymania paradygmatu
uczenia sie ONLIFE. Aby to osiggna¢, przeprowadzono testy proponowanych modutéw
w celu zidentyfikowania wspdlnych kompetencji, ktére nastepnie podzielono na te
obszary. Kazda kompetencja zostata zdefiniowana poprzez pogrupowanie ich na
podstawie wspdlnego zestawu atrybutdw, takich jak wiedza, umiejetnosci i dyspozycje
(postawy). Na koniec skonsultowano sie z ekspertami krajowymi w celu dalszego
udoskonalenia kompetencji i pomocy w stworzeniu ostatecznej propozycji ram
kompetencji w celu podtrzymania paradygmatu uczenia sie ONLIFE. Wynikiem procesu
konsultacji jest réwniez zestaw zalecen dotyczacych polityki na poziomie krajowym
zaproponowany przez ekspertéw. W powigzaniu z modelem kompetencji ONLIFE, w
ramach projektu opracowano narzedzie do samooceny, ktére powinno poméc
zainteresowanym stronom ze spotecznosci szkolnej w zdiagnozowaniu ich kompetencji
hybrydowych na potrzeby adaptacyjnego nauczania ONLIFE w edukacji szkolnej.

Dokument skfada sie z 6 gtdwnych rozdziatow:

1. Opracowanie modelu paradygmatu uczenia sie (OPL) przez cate zycie.
Wstepna propozycja wymiaréw/obszaréw kompetencji do oceny na podstawie OLP

2. Ekspercka ocena ram kompetencji.
Kazdy z partneréw zorganizowat konsultacje z ekspertami w dziedzinie QA w SE.
Celem byto przedstawienie modelu OLP i uzyskanie informacji zwrotnej zaréwno w
zaproponowanym modelu kompetencji, jak iw narzedziu samooceny nauczycieli.

3. Zalecenia dotyczgce polityki.
Zalecenia dotyczace polityki zaproponowane na poziomie krajowym podczas oceny
eksperckiej.

4. Narzedzie do samooceny kompetenc;ji.
Budowa narzedzia diagnostycznego do pomiaru poziomu kompetencji OLP
spotecznosci szkolnej

5. Ostateczne ramy kompetencji wspierajgce paradygmat uczenia sie ONLIFE.
Ramy kompetencji zweryfikowane i udoskonalone przez miedzynarodowych

ekspertéw dajg ostateczng wersje.

6. Podsumowanie. Wnioski koncowe dotyczgce modelu ram kompetencji dla OLP



Sommario (IT)

Il consorzio ONLIFE, sulla base della ricerca condotta durante I'Output 1, ha ideato otto
moduli volti a migliorare le competenze e le abilita digitali degli insegnanti online, per
aiutarli ad utilizzare efficacemente le tecnologie digitali per lI'insegnamento online e
misto nell'istruzione scolastica. Dopo aver testato e perfezionato i moduli con
professionisti e docenti, nonché valutato le potenziali competenze nell'ambiente di
apprendimento MOODLE, la fase successiva ha comportato la costruzione di un modello
di competenze per sostenere il paradigma di apprendimento ONLIFE. A tal fine, & stato
effettuato un esame dei moduli proposti per identificare le competenze condivise, che
sono state poi categorizzate in queste aree. Ciascuna competenza & stata definita
raggruppandola in base a un insieme comune di attributi quali Conoscenze, Abilita
(capacita) e Disposizioni (atteggiamenti). Infine, sono stati consultati esperti nazionali
per affinare ulteriormente le competenze e contribuire a creare una proposta conclusiva
per un quadro di competenze che sostenga il paradigma di apprendimento ONLIFE. Una
serie di raccomandazioni politiche a livello nazionale proposte dagli esperti € stata anche
un ulteriore risultato del processo di consultazione. Collegato al modello di competenze
ONLIFE, il progetto ha sviluppato uno strumento di autovalutazione che dovrebbe
aiutare gli stakeholder della comunita scolastica a valutare le proprie competenze ibride
per l'insegnamento adattabile ONLIFE per I'istruzione scolastica.

Il documento &€ composto da 6 capitoli:

1. Elaborazione del modello di paradigma di apprendimento Onlife. Proposta iniziale
delle dimensioni/aree di competenza da valutare sulla base dell'OLP.

2. Valutazione del quadro delle competenze
Ogni partner ha organizzato un processo di consultazione con esperti nel campo
dell'AQ nella SE. L'obiettivo e presentare il modello OLP e ricevere feedback sia sul
modello di competenze proposto sia sullo strumento di autovalutazione degli
insegnanti.

3. Raccomandazioni politiche
Raccomandazioni politiche suggerite a livello nazionale durante la valutazione degli
esperti

4. Strumento di autovalutazione per la valutazione delle competenze.
La costruzione di uno strumento diagnostico per misurare il livello di competenze
OLP della comunita scolastica.

5. Quadro finale delle competenze per il supporto del paradigma di apprendimento
ONLIFE.
Il quadro di riferimento delle competenze, convalidato e migliorato da esperti
internazionali, sfocia in una versione finale.

6. Conclusioni
Conclusioni finali sul modello di quadro delle competenze per I'OLP


https://onlife.up.krakow.pl/wp-content/uploads/sites/82/2022/03/O1-Guidebook-Patterns-for-enhancing-digital-technologies-in-School-Education-Booklet.pdf

Résumé (FR)

Le consortium ONLIFE, s'appuyant sur les recherches menées au cours du résultat 1, a
concu huit modules visant a améliorer les compétences et aptitudes numériques des
enseignants en ligne, leur permettant d'utiliser efficacement les technologies
numeériques pour I'enseignement en ligne et mixte dans I'enseignement scolaire. Apres
avoir testé et affiné les modules avec les praticiens et les formateurs d'enseignants, ainsi
qgue I'évaluation des compétences potentielles dans I'environnement d'apprentissage
MOODLE, la phase suivante a consisté a construire un modele de compétences pour
maintenir le paradigme d'apprentissage ONLIFE. Pour ce faire, un examen des modules
proposés a été effectué afin d'identifier les compétences partagées, qui ont ensuite été
classées dans ces domaines. Chaque compétence a été définie en les regroupant en
fonction d'un ensemble commun d'attributs tels que les connaissances, les
compétences (capacités) et les dispositions (attitudes). Enfin, des experts nationaux ont
été consultés pour affiner davantage les compétences et aider a créer une proposition
concluante de cadre de compétences pour soutenir le paradigme d'apprentissage
ONLIFE. Un ensemble de recommandations politiques au niveau national proposé par
des experts a également été le résultat du processus de consultation. Lié au modéle de
compétences ONLIFE, le projet a développé un outil d'auto-évaluation, qui devrait aider
les acteurs de la communauté scolaire a diagnostiquer leurs compétences hybrides pour
ONLIFE « Enseignement adaptable dans I'enseignement scolaire ».

Le document se compose de six chapitres principaux:

1. Elaboration du modéle du paradigme de I'apprentissage tout au long de la vie.
Proposition initiale des dimensions/domaines de compétence a évaluer sur la base
du OLP.

2. Evaluation par des experts du cadre de compétences
Chaque partenaire a organisé un processus de consultation avec des experts dans le
domaine de I'AQ en SE. L'objectif est de présenter le modele OLP et de recevoir un
retour d'information a la fois sur le modéle de compétences proposé et sur |'outil
d'auto-évaluation des enseignants.

3. Recommandations politiques
Recommandations politiques suggérées au niveau national lors de I'évaluation par
des experts.

4. Outil d'auto-évaluation des compétences.
L'élaboration d'un instrument de diagnostic pour mesurer le niveau de compétences
OLP de la communauté scolaire.

5. Cadre de compétences final pour soutenir le paradigme d'apprentissage ONLIFE.
Le cadre de compétences validé et amélioré par des experts internationaux, aboutit
a une version finale.

6. Conclusions
Conclusions finales sur le modeéle de cadre de compétences pour I'OLP



Resumen Ejecutivo (ES)

El consorcio ONLIFE, basandose en la investigacidn llevada a cabo en el proyecto, ha
disefiado ocho médulos destinados a mejorar las competencias y habilidades digitales
del profesorado en contextos de educacién hibrida, preparandoles para utilizar
eficazmente las tecnologias digitales para la ensefianza en linea y mixta en los centros
educativos. Después de probar y perfeccionar los mddulos con profesionales vy
formadores de profesorado, asi como de evaluar las competencias potenciales en el
entorno de aprendizaje MOODLE, la siguiente fase consistié en construir un modelo de
competencias que soporte el paradigma de aprendizaje ONLIFE. Para ello, se llevé a cabo
un examen de los médulos propuestos, identificando las competencias compartidas,
gue luego se clasificaron en diferentes areas. Cada competencia se definié segun el
conocido modelo de atributos tales como conocimientos, habilidades (capacidades) y
disposiciones (actitudes). Por ultimo, se consultd a expertos en los paises participantes
para perfeccionar las competencias y ayudar a crear una propuesta concluyente que
diera entidad al paradigma de aprendizaje ONLIFE. Otro resultado del proceso de
consulta ha sido un conjunto de recomendaciones politicas a escala nacional propuestas
y discutidas por los expertos. Vinculado al modelo de competencias ONLIFE, el proyecto
ha desarrollado una herramienta de autoevaluacién, que podrd ayudar a las partes
interesadas de la comunidad educativa a diagnosticar sus competencias hibridas para la
Ensefianza Adaptable ONLIFE.

El documento consta de 6 capitulos principales:

1. Elaboracion del Modelo del Paradigma de Aprendizaje ONLIFE (OLP)
Propuesta inicial de las dimensiones/areas de competencia a evaluar en base al OLP.

2. Evaluacion por expertos del marco de competencias
Cada socio organizé un proceso de consulta con expertos nacionales en el ambito de
la garantia de calidad en la educacidn escolar. El objetivo fue presentar el modelo
OLP y recoger sugerencias de mejora, tanto en el modelo de competencias
propuesto como en la herramienta de autoevaluacion de los profesores.

3. Recomendaciones sobre politicas educativas.
Recomendaciones politicas propuestas a nivel nacional en la consulta de evaluacién
de expertos para afrontar situaciones complejas en el sistema educativo

4. Herramienta de autoevaluacion de competencias.
Construccion de un instrumento de diagndstico para medir el nivel de competencias
OLP en los centros educativos

5. Marco final de competencias para apoyar el paradigma de aprendizaje ONLIFE.
El marco de competencias validado y mejorado por expertos internacionales

6. Conclusiones
Conclusiones sobre el modelo de marco de competencias para el OLP



NepiAndn Twv onpavtkotepwy onueiwv (GR)

H kowornpaia ONLIFE, Baollopevn otnv épeuva mou Sle€nxOn katd tn SdLapKeLa Tou
anoteAéopatog 1, oxedlaoe oKtw €VOTNTEC HABNUATWY HE OTOXO TNV EVIOXUON TWV
PndLakwv tkavotATwy Kot S£ELOTATWV TWV EKMTALSEUTIKWY TTOU S16A0KOUV SLASLKTUAKA,
Slvovtag toug T SuvarotnTO VO XPNOLUOTIOLOUV QTTOTEAECUATIKA TIC YndLaKEG
texvoloyieg yla tn dtadiktuakn Kot piktr StdaockaAia otn oxoAkn ekmaidevon. Meta
™ SOKLUN KAl TIG BEATIWOEL TWV EVOTATWV TOCO OO EMAYYEAUOTIEC 00O KOl Amo
EKTIOUOEVUTEC EKMALSEVUTIKWY, KOOBWG Kol TNV afloAdynon TwV OVONTUCOOUEVWV
LKOVoTNTWV 0To padnolakod meptBaliov MOODLE, n endupevn ¢aon mepllappave tn
Snuoupyla VoG LOVTEAOU LKAVOTATWV yla TNV UmoothpLEn Tou mPotUTou pabnong
ONLIFE. T va emntteuxBbel autd, €€eTAoOTNKOV OL TIPOTELVOUEVEC EVOTNTEC yla v
EVTOTILOTOUV OL KOLVEG LKOVOTNTEC, OL OTOLEC OTN OUVEXELA KATnyoplomolndnkav og
0UTOUC TOouG TopEelc. KaBe kavotnta kabopiotnke pe tnv opadomnoinon tng, pe Baon
£€Va KOWVO CUVOAO XOPOKTNPLOTIKWY, OMwE oL N'Vwoelg, ol A€LotnTteg Kot ol AlaBEoelg
(otaoelg). Télog, INTAONKE N yvwun €OVIKWY EUMELPOYVWUOVWY YLa TNV TIEPALTEPW
e€e1lblkevon TwV LKAVOTATWY Kol tn Snuloupylo pLag TeAKNg mpotaong mAalciou
LKOvoTNTWV 1ovu Ba umootnpilet to mpotumo padnong ONLIFE. Eva cUVOAO CUOTACEWV
TIOALTIKNG, O €OVIKO emimedo, MOU TPOTAONKAV A0 EUNMELPOYVWLOVEC NTAV ETILONG
anotéAeopa tnc dtadikaoiag StaBovAsuong. TuVOESEUEVO UE TO LOVTEAO LKOVOTATWV
ONLIFE, T0 £pyo avémtuée €va epyaleio autoafloAdynong, TO OMOL0 OVOUEVETAL Vo
BonBrnoeL Toug evoLapEPOUEVOUG TNE OXOALKNC KOLVOTNTAG VO SLOYVWOOUV TLC UBPLOLIKEG
TOUG LKaVOTNTEC yia tnv Mpooappoopévn Atdackalia ONLIFE otn ZxoAikn Eknaidevon.

H evotnta amoteAsital ano 6 Baoika kepaiaia:

1. Enefepyaocia tov povtéAou npotunou padnong Onlife (MMO).
ApXLKN TPOTACH TWV SLAOTACEWV/TOUEWV LKAVOTATWY TPoG aLoAdynon pe Bacn to
nMo

2. A&LoAoynon Tou MAQLOIOU LKAVOTATWVY IO EUNMELPOYVWLOVES
KaBe etaipog opyavwoe pia Stadikaoia SlaBoVAeuong UE EUTIELPOYVWLOVEG OTOV
Topéa TNG SlaodaAlong molotnTag otn oXoAlkn ekmaibeuon. O otdxog €ival va
TmapoucLaotel to poviého NMMO kat va AndBel avatpododotnon td6oo yla TO
T(POTELVOLLEVO LOVTEAO LKAVOTATWY OCO0 KAl YLa TO EPYOAEL0 QUTOOELOAOYNONG TWV
EKTIOULOEUTIKWV.

3. ZUOTAOELG TLOALTLKNG
JUOTAOELG TIOALTIKNG TIOU Ttpotadnkav, oe €Bviko eminedo, Katd tn SLAPKEL TNG
a€LoAOYNONG QIO EUTELPOYVWOVES

4. Epyoaleio autoafloAdynong yia tTnv afloAdynon Twv LKAVOTATWY
H dnuloupyla evog Slayvwotikol e€pyoAeiou yla Tn METpnon Ttou emumédou
tkavotNTwv NMMO otn oXoALKN KowvotnTa.

5. TeAlk0 MAQiOLO WKAVOTATWVY Yyl TV UMOOTAPLEN TOUu HaBnolakol mMPOoTUNou
ONLIFE.
To mAaiolo kavotNTwv emkupwOnke kat PBeAtwbnke oo  Siebveig
EUTIELPOYVWLOVEG KOl KATEANEE o€ pLa TEALKN) €kdoon.

6. Iuunepdcpara
TeAIKA CUUTIEPACATA OXETIKA LLE TO LOVTEAO TTAOLGLOU LKavOTATWY yLa to NMMO



Rezumat (RO)

Consortiul ONLIFE, pornind de la cercetarile efectuate in cadrul Output 1, a conceput
opt module menite sa Tmbunatateasca competentele si abilitatile digitale ale
profesorilor care predau online, oferindu-le acestora posibilitatea de a utiliza in mod
eficient tehnologiile digitale, in vederea predarii online si mixte in educatia scolara. Dupa
testarea si imbunatatirea modulelor cu ajutorul atat al practicienilor, cat si al
formatorilor de cadre didactice, precum si dupa evaluarea potentialelor competente in
mediul de Tnvatare MOODLE, faza urmatoare a presupus construirea unui model de
competente care sa sustind paradigma de Tnvdtare ONLIFE. Pentru a realiza acest lucru,
a fost efectuata o examinare a modulelor propuse, pentru a identifica competentele
comune, care au fost apoi clasificate pe domenii. Fiecare competenta a fost definita prin
gruparea acestora pe baza unui set comun de caracteristici, cum ar fi cunostinte, abilitati
(competente) si dispozitii (atitudini). Tn cele din urmd, au fost consultati experti nationali
pentru o finisare suplimentara a competentelor si pentru a contribui la crearea unei
propuneri concludente pentru un cadru de competente care sa sustina Paradigma de
fnvatare ONLIFE. Un set de recomandari la nivel national propuse de experti a fost, de
asemenea, un rezultat al procesului de consultare. Legat de modelul de competente
ONLIFE, proiectul a dezvoltat un instrument de autoevaluare, care ar trebui sa ajute
partile interesate din comunitatea scolara sa isi evalueze competentele hibride, in
vederea adaptarii la metode de predare hibride ONLIFE in educatia scolara.

Documentul cuprinde 6 capitole principale:

1. Elaborarea modelului Paradigmei de invatare ONLIFE (P10).
Propunerea initiala a dimensiunilor/ domeniilor de competenta care urmeaza sa fie
evaluate pe baza PIO

2. Evaluarea de catre experti a cadrului de competente
Fiecare partener a organizat un proces de consultare cu experti din domeniul
asigurarii calitatii in cadrul educatiei scolare. Scopul este de a prezenta modelul PIO
si de a primi feedback atat in ceea ce priveste modelul de competente propus, cat si
in ceea ce priveste instrumentul de autoevaluare al profesorilor.

3. Recomandari privind politicile educationale
Recomandarile sugerate la nivel national in timpul evaluarii expertilor

4. Instrument de autoevaluare in privinta competentelor.
Construirea unui instrument de diagnosticare pentru masurarea nivelului de
competente PIO al comunitatii scolare

5. Cadrul general de competente pentru sustinerea Paradigmei de Tnvitare ONLIFE.
Cadrul de competente validat si imbunatatit de experti internationali rezulta intr-o
versiune finala.

6. Concluzii
Concluzii finale privind modelul cadrului general de competente pentru PIO
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1. Elaboration of the ONLIFE Learning Paradigm

The University of Barcelona proposed an initial competency framework. All partners
participated in the validation process, firstly by adapting the model after providing
suggestions for improvement and secondly by organising a validation process with
national experts. The reports of the focus groups are included in the annexes.

1.1 The process of validation

The first step was to compile all the competencies present in the proposed final
modules. It was observed that, logically, many of them coincided, since the content of
the modules should reinforce the competencies of the teachers according to the
different contents and areas of knowledge, so they are the basis of the new hybrid
teaching and learning practices.

Based on an exhaustive analysis of each ONLIFE module, a total of 42 competencies were
compiled and explicitly mentioned. As for pedagogies, a total of 20 approaches were
mentioned. It must be said that those that appeared most frequently were the most
important for the model. For example, the competencies of adaptability,
communication, collaborative work, co-creation and digital competencies were the
most present throughout the modules.

A process of comparing the competencies with the Digital Competencies Framework for
Educators (DigCompEdu), as well as with the competency framework previously
developed by the partnership in the L-CLOUD project (ERASMUS +, 2018-1-CY01-KA201-
046859). shed light and helped consolidate the initial ONLIFE competency model.
Certainly, those models, especially the latter, were very close to the needs that teachers
and experts identified as necessary during the COVID-19 and beyond.

The next step was to organise the competencies within broader domains in order to map
the set of competencies for better understanding, so that subsequent refinement and
extension processes would be easier to understand and work with. In table 1 below, we
can see the competencies as they were stated in the modules:

Ability to establish an understanding of the pervasiveness of ICT in
everyday life

Module 1: Introducing Ability to compare examples of ONLIFE in different aspects of
ONLIFE everyday life

Recognise the impact of ONLIFE in education

Module 2: Online training Adaptability skills
for learning with online

) ) Selecting, creating, and modifying digital resources
learning environments

Managing, protecting, and sharing digital resources

Collaborative learning

All according to (DigiCompEdu)
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Module 3: Digital Skills
for online teaching

Collaborating through digital technologies
Creatively using digital technologies
Creating educational digital content

Distributing learning resources in various forms to make them
accessible to all students

Module 4: Cooperating,
sharing resources and co-
teaching

Adaptability skills
Collaborative learning skills
Cooperation disposition
Co-creation of resources

Management, protection, and sharing digital resources

Module 5: Online
teaching strategies and
relevant practices to
enable student learning

Adapt current teaching strategies to hybrid learning environments
selecting the most appropriate digital tools

Ability to use cloud solutions to educational problems and to
managing education

Module 6: Effective
communication and
collaboration using
technology

Communication skills
Planning and Organizing
Flexibility and adaptability
Cooperation skills

Co-creation skills

Critical thinking (for the do's and don'ts in online and
blended communications) etc.

Module 7: Adaptive
teachers for disruptive
learning scenarios:
looking for digital
solutions

Ability to establish a shared vision on confronting disruptive
situations in the educational organisations

Ability to creatively use digital solutions in different educational
contexts

Ability to critically assess your own practice and develop their
understanding of effective and sustainable interventions

Disposition to motivating, encouraging, trusting, and valuing
colleagues to explore digital approaches for both disruptive
situations

Commitment to foster inclusion, cross-cultural skills, and equal
opportunity in today’s complex education

Skills on using, developing, creating and managing hybrid solutions
for adaptive education, including applications, devices, and networks
for improving the existing operations

Module 8: Teachers

as future multipliers

Communication skills

Planning and organising abilities
Flexibility and adaptability dispositions
Leadership skills

Self-management skills

Problem solving skills

Digital literacy knowledge
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Resilience/self confidence dispositions
Decision making skills

Cooperation skills

Co-creation skills

Critical thinking disposition

Table 1: Stated competences in modules

In addition, given the importance of the teaching methodologies required for teacher
training in the eight proposed modules, an analysis of the indicated methodologies was
carried out in order to find commonalities, also offering ideas on which learning
approaches are the most necessary to improve the proposed competencies. In Table 2
we find those that were mentioned.

Module 2 | Presentation of information and open discussion
Problem-based Learning (PBL) through their engagement in hands-on team
activity
Module 3 | Creating learning materials
Creating quizzes/questionnaires
Module 4 | Presentation of information and forum open discussion
Problem-based Learning (PBL) through their engagement in hands-on team
project activity
Presentation of information and open discussion (if held in the synchronous
Module 5 | manner).
Studying presented material and critically analysing own beliefs and
judgements.
Integrating new thought patterns and educational concepts in creating own
courses.
Module 6 | Online/blended teaching approaches
Presentation of information and open discussion
Problem-based Learning (PBL) through their engagement in hands-on team
project activity
Sharing best practices
Getting out of the participants' comfort zone
Module 7 | Presentation of information and open discussion
Analysis of good practices
Project-based Learning through their engagement in hands-on project activity
Module 8 | Online poll voting
Answering short quiz questions as part of the evaluation of the
accomplishment of the module’s learning objectives

Table 2: Stated teaching methodologies in ONLIFE modules
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1.2 Synthesis of competencies

The next step was to synthesise the results by taking into account the number of
occurrences in the modules, so that we could determine which categories were most
relevant both quantitatively and qualitatively. By performing this exercise, several
categories emerged that could make the competency areas that would ultimately
underpin the ONLIFE LPT model more comprehensive. These categories were proposed
below:

A. LEADERSHIP

Related to establishing a shared vision on how to deal with disruptive situations
in educational organisations, being able to negotiate with educational
authorities and lead responses.

B. PEDAGOGY
Related to the use of innovative teaching and learning methodologies adapted
to hybrid learning situations (digital/online teaching methodologies).

C. TECHNOLOGY

Related to the selection of the most appropriate digital learning and
communication tools for use in learning environments and institutions.

D. METACOGNITION

Related to the search for and organisation of one's own learning, individually or
in groups, according to one's own emerging needs, and knowledge of innovative
methods and opportunities.

The four categories made it possible to accommodate the synthesis of competencies
that emerged in the modules. These categories, on which the ONLIFE model is based,
will be used to measure the readiness of stakeholders (teachers, principals,
practitioners, trainees, etc.) and of institutions as a whole to assess their readiness to
innovate in order to face difficult times in the educational world, such as during the
pandemics.

Next, in order to build the competency framework, it is important to establish the level
of competency acquisition among stakeholders. The proposed levels were as follows:

Level A: Changemaker

Leads change by linking stakeholders to plan a response to the situation.
Level B: Active

Team member who proposes solutions to disruptive educational situations.
Level C: Adaptive

Adapts plans to their specific situation.

Level D: Adoptive

Able to apply already developed methods and tools in the classroom.

14



Level E: Passive

Knows the problems and tools and waits to be told what to do.

Level F: Unconscious

Unaware of the problems posed by new situations and the actions to be taken.

These levels are similar (and to some extent, compatible) with those used in different
EU initiatives such as DigiCompEdu (mentioned above) and SELFIE?

Finally, an initial competency framework model (OLP, Onlife Learning Paradigm) was

constructed according to the proposed categories and levels.

COMPETENCE FRAMEWORK
FOR THE OLP

Key areas of the OLP we promote, according to the following

competencies

(Codes: K - Knowledge; S - Skills; D - Dispositions)

CATEGORIES

COMPETENCIES

STATEMENTS ABOUT
PERFORMANCE

LEADERSHIP (L)

Related to establishing a shared
vision on confronting disruptive
situations in the educational
organisations, being able to
negotiate with the educational
authorities and lead responses

Ability to establish an
understanding in the professional
community of the pervasiveness of
digital solutions in everyday life and
in teaching profession (S)

Collaborating and/or actively
coordinating initiatives within
your peers/colleagues at the
school

Disposition to motivating,
encouraging, trusting and valuing
colleagues to explore digital
approaches for both disruptive and
regular situations (D)

Setting up plans and team
work for studying alternative
solutions when a new
problem arises

Planning, organisation, and
decision-making skills (S)

Organising a team of people
in order to give a concrete
response to new practical
problems

PEDAGOGY (P)

Related to using innovative
teaching and learning
methodologies adapted to
hybrid learning situations
(digital/online teaching
methodologies)

Knowledge about teaching
strategies, Problem-solving, PBL,
Gamification, flipped classroom,
adapted to hybrid learning (K)

Know how a specific didactic
approach can be introduced
in a lesson plan for both
f2fand online situations

Ability to integrate digital
communication with
students/teachers/parents (S)

Know how to communicate
using online channels with the
educational community in
hybrid situations

Abilities to look at problems and
find solutions using co-creation
approaches (S)

Identify together with different
stakeholders new educational
problems and engage in a co-
creation exercise to look for
the best solution

Ability to compare examples of
ONLIFE in different aspects of
everyday life (S)

Using and/or the examples of
ONLIFE in different learning
situations

ISELFIE is a free, customizable and easy-to-use tool to help schools assess where they are in terms of
learning in the digital age (https://ec.europa.eu/education/schools-go-digital)

15




Commitment to foster inclusion,
cross-cultural skills and equal
opportunity in today’s complex
education (D)

Positive attitude towards
students that need specific
support, by adapting both
contents and tools to their
specific needs and
socioeconomic environment

TECHNOLOGY (T)

Related to the selection, of
the most appropriate digital
learning and communication
tools for being used in
learning settings and in
institutions

Creation/adaptation/distribution of
learning resources to digital formats

(S)

Mastering digital tools to
transform analog learning
materials and resources to
hybrid learning environments

Ability to organise online/hybrid
learning environments using
adequate digital tools (S)

Know the different LMS and
school management systems
most convenient for the
educational institution

Ability to managing, protecting and
sharing educational resources in
hybrid environments (S)

Take care of copyright issues
of digital resources, making
the educational community
aware of good practices in
Internet

Knowledge of different cloud
education solutions to schoolwork

(K)

Analyse different cloud
solutions for managing both
interactive teaching and
learning platforms (LMS) and
school communication and
management systems (SMS)

METACOGNITION (M)

Related to the search for and
organisation of one's own
learning, either individually or
in groups, according to one's
own and emerging needs,
and being aware of
innovative methods and
opportunities adapted to
teaching and learning.

Disposition to critical thinking on
the promises of digital technologies
for the transformation of schools
(D)

Analyse and critically
appraise for the do's and
don'ts in hybrid learning
environments and digital
communication

Promote resilience and self-
confidence in yourself and in the
organisation (D)

Actively participating in the
search for solutions on
disruptive situations in my
organisation

Disposition to lifelong learning

Open to learn what he or she
needs at a particular moment
from a perspective of
continuous competence
improvement according to
the lifelong learning
paradigm (D)

To be open to fast technological
change, and qualify as problem
solver (D)

Be aware of how societal
changes and technologies
influence education, and act
accordingly as a professional
educator

Willingness to participate in a
learning community at the
school level or at the
national/international level (D)

Be aware of the international
dimension of the teacher's
profession, and be willing to
collaborate with other
colleagues
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Competence level pursuing readiness to innovation

Lead changes linking stakeholders to plan a response to the
Level A: Changemaker situation
Level B: Active Member of a team proposing solutions for disruptive situations
Level C: Adapt Adapt the plans to his/her specific situation
Able to implement readymade methods and tools in the
Level D: Adopt classroom
Level E: Passive Know the problems and tools, waiting to hear about what to do
Unaware of the problems caused by new situations, and the
Level F: Unaware actions to be taken

Table 3: ONLIFE model initial framework

2. Expert evaluation of the competency framework

The initial OLP competency framework was proposed for review by experts in the
various partner countries to discuss each of the areas. The peer review was carried out
with the participation of at least 10 experts per country.

The selected experts were formally invited to a local assessment focus group organised
by the ONLIFE teams. In some cases, the workshops included online sessions and f2f
seminars, which made it possible to reach a larger number of geographically distributed
experts.

2.1 Procedure

The process followed a focus group protocol by providing the initial competence
framework, how was it built, and discussing different areas of the framework,
introducing each one: Leadership, Pedagogy, Technology and metacognition:

* The following competencies have been identified by the project consortium. Do
you find these specific competencies important and relevant?

* Do you feel that some of the competencies overlap, and they could be better
expressed as one?

* Canyou think of other, useful competencies for measuring readiness to adapt in
pandemic situations?

* Onascale of 1-10 rate the sufficiency of these competencies.

In the end experts were asked to provide policy recommendations, with potential policy
changes the ONLIFE consortium should recommend.

Finally, the ONLIFE teams submitted a national report (see ANNEX National evaluation

reports) to be processed jointly in order to provide recommendations and possible
changes to the original competence framework.
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2.2 Results of the focus group consultation exercise

Overall, focus group participants from all countries emphasised the importance of
equipping teachers with the skills and knowledge to effectively deliver instruction in a
virtual learning environment. By implementing the ONLIFE competency framework and
recommendations, schools and educators will be better equipped for the transition to
hybrid learning in the event of a crisis, but also in normal situations, and will provide
high quality instruction to their students.

2.2.1. Relevance of the proposed competencies

The model presented to the experts cannot be considered exhaustive, nor definitive, but
it is a tool that supports what ONLIFE considers necessary to address disruptions with a
certain degree of success. Educational mindsets and traditions may differ and, secondly,
problems and priorities may change over time depending on the circumstances of
national education systems. That said, the proposed framework is subject to
interpretation and evolution in light of new developments and conditions. Against this
background, we cannot claim that the different competencies are mutually exclusive,
since in education the same ideas can be interpreted from different categories, such as
those proposed in the model.

In terms of Leadership, some partners point out that it should be based on some kind
of authority (otherwise might be wasted or simply not given), then needs previous
formal training. Some experts also found that “Disposition to motivating, encouraging,
trusting and valuing colleagues to explore digital approaches for both disruptive and
regular situations”, is too complex and concentrated; it should be better defined.

While in the area of Pedagogy, a partner found the disposition to foster inclusion and
cross-cultural skills not particularly important, others found it relevant. This might be
due to the differences in countries in terms of the variety of students’ profiles.

Technology seems to claim a more complete consensus among the experts. However,
metacognition, starting with the understanding of this concept raises some doubts, for
instance, some of the competencies can move to the technology area.

With respect to Metacognition, experts claim more clarification in terms of the
competences placed. A certain discussion came with respect to the use of the term of
metacognition versus the term self-regulation, according to the set of competencies
defined. It was not clear which one encompasses better the framework proposed. In the
end, a decision was made to introduce the idea of self-regulation within the model as
part of the description of the metacognition area, introducing a new wording in it. Some
minor comments were related to classifying one competence as knowledge instead of
skill. Finally, although “emotional intelligence” as a transversal skill is embedded in all
the four competencies listed, it has been decided to include it in this area.
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2.2.2 Overlapping Competencies: Can they be expressed as one?

Having said that, in general experts came up to the conclusion that most competences,
as were stated in the OLP, were quite coherent, and little overlapping can be appraised
in the definitions and examples. However, some overlapping o similarities were pointed
out for instance in competences related to leadership and metacognition. This will be
corrected in the final version.

2.2.3 Other Useful Competencies to be included.

With regards to pedagogy, the participants recommended developing competencies for
identifying and adopting different approaches for online teaching students of different
ages and abilities. This will help teachers tailor their instruction to the specific needs of
their students and provide a more effective learning experience.

In terms of technology, the participants recommended developing competencies for
adapting materials to meet the needs of students with diverse abilities and acquiring
technological proficiency.

Some of the experts claim that although the proposed competencies discriminate
sufficiently, addressing awareness raising, motivating action/exploration and
coordination, a component of knowledge about Leadership (K) is missing, tackling
leadership in conflicting situations (situation analysis, risk studies, intervention,
methodological alternatives, etc.), since understanding why leadership is needed and
how it works in practice doesn't imply that all teachers will become leaders, but
participate and collaborate with the school leadership in order to confront the problems
efficiently.

Also, participants recommended developing competencies in metacognition and self-
regulation. This includes considering the moral and philosophical aspects of hybrid
teaching, including its potential benefits and drawbacks for all, especially for those who
are at risk of exclusion in these stressful situations.

2.2.4 Sufficiency of Competencies: Rating on a Scale of 1-10

In general, the results show that the competencies of Pedagogy and Technology were
rated higher (9 overall) than Leadership and Metacognition (which were rated 8 overall).
This suggests that the focus group participants believe that pedagogy and technology
are essential competencies for teacher readiness and successful transition to digital
learning, while leadership and metacognition are also important but to a slightly extent.

Based on this result, we decided to introduce the areas in this order in the framework,
and assuming that self-regulation can better describe the metacognitive concepts
proposed, a decision is made naming the metacognition area for self-regulation
(Pedagogy, Technology, Self-regulation, Leadership), changing the formality of the
structure, and less the approach.
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3. Policy Recommendations

A number of policy recommendations emerged from the various focus groups. Although,
by their nature, these recommendations come from different environments and
national education systems, we believe that there are common aspects from which we
can all learn in Europe. Indeed, as noted in Outcome 1, based on the national studies,
we find that education systems have faced common problems.

In Cyprus (EACG), the focus group participants discussed several policy
recommendations to help school teachers effectively transition to online teaching in the
event of a crisis. They acknowledged the importance of preparing teachers for this
transition and suggested several key areas for improvement.

First, they recommended encouraging research to study the specific competencies
needed for online teaching for different age groups. This will help in developing a more
targeted approach for teacher training and professional development. The participants
also recommended identifying and analysing effective platforms and software to help
schools and teachers make informed decisions about the technology they use.

Additionally, the participants emphasised the importance of providing ongoing
professional development opportunities for teachers to develop their competencies in
online teaching. They encouraged collaboration between educators, administrators, and
technology experts to develop and implement best practices for online teaching.
Finally, the participants acknowledged and incorporated the role of metacognition in
online teaching and suggested training teachers to help students develop their own
metacognitive skills. By doing so, students will be better equipped to learn and succeed
in a virtual learning environment.

Overall, the focus group participants agreed that by implementing these policy
recommendations, schools and educators will be better equipped to transition to online
teaching in the event of a crisis and be able to effectively deliver high-quality instruction
in a virtual learning environment.

Additionally, in Spain (University of Barcelona), a long list of recommendations was
proposed and discussed. Above all, policies should focus on two key areas: a) expanding
the importance of renewing teacher training, and b) ensuring the availability of the
necessary technological resources:

- In schools, establish stable channels (formal and informal) for both individual and
collective relationships between students, between students and teachers, and
between teachers.

- ICT and education specialists in schools, management (measures to liberalise school
hours to organise teachers' work) and technological infrastructures (greater accessibility
to digital resources at all levels and in all subjects, with platforms more accessible to all).
- Promote joint institutional contingency plans organised by the educational authorities.
Individual actions end up being diluted and do not really reach teachers efficiently.
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- More autonomy for schools, professionalisation of management teams.

- Radical change in initial teacher training. One of the greatest difficulties of the change
we are facing is learning to teach in a different way from the one we learned. This can
be alleviated from now on, if the new generations of teachers learn with new
methodologies, strategies, tools and competencies.

- Educational policies should establish continuous monitoring systems to update
teachers' knowledge, as is done in other countries, in order to remain current. As long
as no one feels that change is necessary in a systematic and holistic sense, everything
remains good intentions.

- Guaranteeing access to information and online communication, that is, ensuring
sufficient and connected devices. Then, develop training to increase teacher digital
competence and the exchange of good practices.

In Italy, Liceo Statale “E. Majorana” Rho, participants highlight the gap between the
formal aspects required by school organisations in relation to assessment (so far, paper-
based tests are still highly recommended because they can be easily stored and made
available upon request) and the willingness of teachers who wish to use technology in
their practices.

In the European Digital Learning Network, DLEARN (of a European nature) the focus
group participants discussed which policy recommendations could help schoolteachers
effectively transition to online teaching in the event of an emergency. All agreed that
most teachers in schools are not digitally ready in terms of skills and competences
needed in case of hybrid or/and online teaching and that is therefore essential to
prepare them in such respect. The participants arrived at the conclusion that a
continuous ‘train of the trainers’ is needed and advised in order to allow a smooth
transition to an online environment.

In Romania, at LICEUL TEORETIC “TUDOR ARGHEZI”, Teachers’ readiness to use
technology in their practices and apply the ONLIFE Learning Paradigm depends on how
willing policy makers are to invest in education and create opportunities for teachers to
attend ICT courses.

In Poland, at the Pedagogical University of Krakow, they recommend assigning a
teacher, or a group of them (depending on the size of a school), as an expert in hybrid,
online teaching and make sure his competencies are up to date. This teacher / group of
teachers should be ready in case emergencies pop up to take lead in promoting their
competences to fellow teachers. Not all teachers need to be trained in adaptable
teaching, but they should be aware of its existence and reach for help and resources
when needed.
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4. Self-evaluation tool for assessing competencies

The ONLIFE consortium developed a self-assessment tool
https://onlife.up.krakow.pl/test/, which should help the broadly understood school
community stakeholders to diagnose their hybrid competencies for ONLIFE Adaptable
Teaching in School Education. The tool is based on the ONLIFE Learning Paradigm and is
available on the project-dedicated Moodle platform:
https://projectsmoodle.up.krakow.pl/

« C @ QO 8 httpsy/onlife.up.krakow.pl/test B L ® o =
O HOME PROJECT v NEWS EVENTS USEFULLINKS CONTACT

SELF-ASSESSMENT TOOL

The Self Assessment Tool serves as a utility to help users of the ONLIFE Learning Environment to self diagnose areas, which were determined by the ONLIFE
Project partners as essential for the successful engagement of professionals (primarily SE teachers) in various ways of online, hybrid and blended learning. The
report delivered by the tool after the user provides answers to all queries indicates the modules of the ONLIFE Learning Environment which are considered as
best to attend in order to improve one’s performance. The bigger the bar over a certain module appears, the more important is the module considered to be
worked through. It needs to be stressed that the Tool is not a test, there is no assessment involved and the data is not recorded. If one wants to compare
suggestions delivered by the Tool before taking certain module to those after going through the module, the Tool needs to be used again. For comparison of
results, we recommend taking a screen shot.

Answers meaning:

Level A: Changemaker - Lead changes linking stakeholders to plan a response to the situation;
Level B: Active - Member of a team proposing solutions for disruptive situations;

Level C: Adapt - Adapt the plans to his/her specific situation;

Level D: Adopt - Able to implement readymade methods and tools in the classroom;

Level E: Passive - Know the problems and tools, waiting to hear about what to do;

Level F: Unaware - Unaware of the problems caused by new situations, and the actions to be taken.

Collaborating and/or actively coordinating initiatives within your peers/colleagues at the school

The tool leads its user through a series of questions, where the user is prompted to self
assess own competence level on the scale from A (changemaker) to F (unaware). Based
on results of this anonymous process, which outcome data is not stored in any way in
order to protect users’ privacy and comfort, the tool fully automatically provides
recommendations for taking certain modules of the main course. An example of a test
tool is presented in the picture below.
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Based on your answers, here come recommendation as to which modules of the ONLIFE Learning Environment are considered as the most essential to work
through in order to improve the overall preparedness for embedding online teaching elements and project based learning concepts in ones performance as a
trainer or teacher. Remember: the higher the bar, the more important to take the module.

Modules review

Module 3
Module 4
Module 2
Module 6 Module 8

5
Module 1
0 . - =
Module 1 Module 2 Module 3 Module 4 A le5 Module 6

Its outcome can be interpreted as follows. Based on the answers given in the test,
Module 3 of the course is recommended as the most necessary module to complete in
order to improve one's competences. By simply placing the cursor on the bar
representing this module and clicking on it, the user is automatically taken to the
relevant part of the course (first-time visitors will have to go through a simple and easy
registration process). Once this part is completed, the user can go back to the results
and follow another module. In the situation presented in the figure above this would be
Module 4 or Module 2. On the other hand, the subjects covered in Modules 1 and 5 are
clearly mastered by the user, so there is no need to go to these modules.

5. Final competence framework for supporting the
ONLIFE Learning Paradigm

With the help of the experts (more than seventy in total), the model has been validated
and improved, so we can consider it a good tool for teacher training and for the
development of new educational resources and learning methodologies. By collecting
all the suggestions proposed, ONLIFE arrives at a competency framework that can be
considered as the foundations of the architecture of the Onlife Learning Paradigm,
supporting the proposed teacher training program. This program consists of eight
learning modules on a Moodle platform. The platform includes the self-assessment tools
mentioned above. The training contents support the OLP, and ensure that, upon
completion of the training, teachers will acquire or improve their competency levels as
proposed in this document. Then, the proposed competence model is as follows:
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COMPETENCE
FRAMEWORK FOR | Key areas of the OLP promoted , according to the following competencies
THE OLP
(Codes: K - Knowledge; S - Skills; D - Dispositions)
CATEGORIES COMPETENCIES STATEMENTS ABOUT
PERFORMANCE
1. PEDAGOGY (P)

Related to using
appropriate

Knowledge about teaching
strategies as problem-solving,
PBL, gamification, or flipped
classroom (among other), adapted
to hybrid learning (K)

Know how a specific didactic approach can
be introduced in a lesson plan for both f2f
and online situations

teaching and
learning

Ability to integrate digital
communication with
students/teachers/parents (S)

Know how to communicate using online
channels with the educational community
in hybrid situations

methodologies
adapted to hybrid
learning situations,
(digital/online
teaching), and to all

Abilities to look at problems and
find solutions using co-creation
approaches (S)

Identify, together with different
stakeholders, new educational problems
and participate with others (even outside
the centre) in the search for the best
solution.

students (different
ages and abilities)

Commitment to foster inclusion,
and equal opportunity in today’s
complex education by identifying
and adopting different
approaches for teaching students
of different ages and levels (D)

Helps students who need support,
adapting both content and tools to their
specific needs, ages, level, and socio-
economic environment.

2. TECHNOLOGY (T)

Related to the

Creation/adaptation/distribution
of learning resources to digital
formats (S)

Mastering digital tools to transform
analog learning materials and resources
to hybrid learning environments

selection, of the
most appropriate
digital learning and
communication

Skills for adapting materials to
meet the needs of students with
diverse abilities and acquiring
technological proficiency (S)

Adapt his/her teaching on how to deal with
differences among students for them to
improve their digital skills in learning
situations

tools for being used
with students in
different learning
settings and

Ability to managing, protecting,
and sharing educational resources
in hybrid environments (S)

Take care of copyright issues of digital
resources, making the educational
community aware of good practices in
Internet

institutions

Knowledge of different cloud
education solutions to schoolwork

(K)

Analyse different cloud solutions for
managing interactive learning in learning
platforms (LMS), and communication in
school management systems (SMS)

3. SELF-REGULATION (S)

Related to the
search for and
organisation of
one's own learning,
individually or in
groups, according to

Disposition to critical thinking
on the promises of digital
technologies for the
transformation of schools (D)

Analyse and critically appraise for the
do's and don'ts in hybrid learning
environments and digital
communication, considering also its
moral and philosophical aspects
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one's own and the
students' needs,
being aware of new
opportunities to be
adaptive in teaching

Disposition on promoting
resilience and self-confidence
in yourself and in the
organisation (D)

Actively participating in the search for
solutions on disruptive or complex
situations in my organisation

Including abilities that reinforce self-

and learning. Knowledge on emotional awareness, self-management, and
intelligence to support self- social awareness, educators can help
regulation and goal-setting in | students to develop the ability to
students in digital learning (K) | manage their emotions, set and
achieve goals and make positive
decisions in any stressful situation
Be aware of how societal changes and
To be open to fast L .
. technologies influence education, and
technological change, and . .
qualify as problem solver (D) act accordingly as a professional
educator
Willingness to participateina | Be aware of the international
learning community at the dimension of the teacher's profession,
school level or at the and be willing to collaborate with other
national/international level (D) | colleagues
LEADERSHIP (L)

Related to establishing
a shared vision on
confronting disruptive
situations in the
educational
organisations, being
able to negotiate with
the educational
authorities and lead
responses

Ability to establish an
understanding in the professional
community of the pervasiveness
of digital solutions in everyday life
and in teaching profession (S)

Collaborating and/or actively coordinating
initiatives within your peers/colleagues at
the school

Disposition to motivating,
encouraging, trusting, and valuing
colleagues to explore digital
approaches for both disruptive
and regular situations (D)

Setting up plans and teamwork for
studying alternative solutions when a new
problem arises

Knowledge about leadership
approaches and techniques (K)

Knows how to deal with conflicting
situations (situation analysis, risk studies,
intervention, methodological alternatives,
etc.) and exerts leadership based on
prestige (authoritas).

Planning, organisation, and
decision-making skills (S)

Effectively organises teams in order to give
a concrete joint response to new practical
problems

Competence level
pursuing...

...readiness to innovation

Level A: Changemaker

situation

Lead changes linking stakeholders to plan a response to the

Level B: Active

Member of a team proposing solutions for disruptive situations

Level C: Adapt

Adapt the plans to his/her specific situation

Level D: Adopt

Able to implement readymade methods and tools in the classroom

Level E: Passive

Know the problems and tools, waiting to hear about what to do

Level F: Unaware

actions to be taken

Unaware of the problems caused by new situations, and the

Table 4: Definitive competence framework
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6. Conclusions (EN)

The competence framework supporting the ONLIFE Learning Paradigm (OLP) has been
well received by both specialists and professionals. The validation process went
according to expectations, showing satisfaction among most of the participants. With
some differences among partners, the model shows consistency with the results of 101
and 102, and with the results of the consultation process.

The suggestions have been included in the model, as they all fit well into the model.
Along with the changes proposed by the ONLIFE partnership, a new version of the OLP
competence model has been developed as a synthesis of the experts’ validation process.
In addition, the diagnostic tool linked to the model can support the preparedness of
schools to deal with disruptive situations in advance, within the framework of a hybrid
education mediated by digital technologies.

The competence model includes four main areas: pedagogy, technology, self-regulation
and leadership, with a total of seventeen competencies (four are knowledge, seven are
skills and six are dispositions).

The OLP competence model is a step beyond the DigiCompEdu, SELFIE and L-CLOUD
competency models (mentioned above), and can be considered a natural evolution of
them, introducing those competencies that were identified during the pandemics.
Beyond that, we believe this model is a starting point for cloud education, as it is notable
that most of the education system in Europe has consolidated the practices and tools
necessary for online learning or hybrid learning.

On the basis that it is difficult to foresee the future, we believe that the model can help
teachers, principals, and schools as a whole to make a diagnosis in order, with the help
of digital technologies, to be prepared for any disruptive or complex situation that may
occur in the future of educational systems.

The model can also be used to update the contents and methods of teacher training
programs, whether initial or continuing education.
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6. Podsumowanie (PL)

Ramy kompetencji wspierajgce Paradygmat uczenia sie ONLIFE (OLP) zostaty dobrze
przyjete zarowno przez specjalistow, jak i profesjonalistéw. Proces oceny przebiegt
zgodnie z oczekiwaniami, wykazujgc zadowolenie wiekszosci uczestnikdw. Z pewnymi
réznicami miedzy partnerami, model wykazuje spdjnos¢ z wynikami 101 i 102 oraz z
wynikami procesu konsultacji ekspertow, ktérych sugestie zostaty dogtebnie rozwazone
w celu zmiany pierwotnego modelu, wiec nowy ostateczny model zostat opracowany w
drodze konsensusu . Ponadto narzedzie diagnostyczne powigzane z modelem powinno
wspiera¢ przygotowanie szkét do radzenia sobie z sytuacjami krytycznymi z
wyprzedzeniem, w ramach edukacji hybrydowej wspomaganej przez technologie
cyfrowe.

Ramy kompetencji obejmujg cztery gtdwne obszary, uszeregowane wedtug waznosci, a
mianowicie: pedagogike, technologie, samoregulacje i przywddztwo, z t3cznie
siedemnastoma kompetencjami (cztery z nich sg sklasyfikowane jako , wiedza”, siedem
to ,,umiejetnosci”, a kolejne szes¢ to ,,dyspozycje ).

Ramy kompetencji lezgce u podstaw paradygmatu uczenia sie ONLIFE (OLP) zostaty
dobrze przyjete zaréwno przez europejskich specjalistow, jak i praktykow. Model
wykazuje spdjnosc¢ z poczgtkowymi pracami ONLIFE oraz z wynikami procesu konsultacji
ekspertow, ktorych sugestie zostaty dogtebnie rozwazone w celu zmodyfikowania
pierwotnego modelu, tak aby w drodze konsensusu opracowano nowy, ostateczny
model. Ponadto narzedzie diagnostyczne powigzane z OLP powinno wspierac
przygotowanie szkét do radzenia sobie z sytuacjami destrukcyjnymi z wyprzedzeniem, w
ramach edukacji hybrydowej zaposredniczonej przez technologie cyfrowe.

Biorac pod uwage fakt, ze trudno jest przewidzie¢ przysztos¢, uwazamy, ze model OLP
moze pomadc nauczycielom, dyrektorom i innym zainteresowanym stronom procesu
edukacyjnego w postawieniu diagnozy, aby przygotowac sie na kazda krytyczng lub
ztozong sytuacje, ktéra moze wystgpi¢ w przysztosci w systemoéw edukacyjnych . Model
moze by¢ réwniez wykorzystany do aktualizacji tresci i metod programéw szkolenia
nauczycieli, zaréwno w ramach ksztatcenia poczgtkowego, jak i ustawicznego.
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6. Conclusioni (IT)

Il quadro di competenze che supporta il paradigma di apprendimento ONLIFE (OLP) &
stato ben accolto sia dagli specialisti che dai professionisti. || processo di validazione si &
svolto secondo le aspettative, mostrando soddisfazione nella maggior parte dei
partecipanti. Con alcune differenze tra i partner, il modello mostra coerenza con i
risultati dell'lO1 e dell'lO2 e con i risultati del processo di consultazione degli esperti, i
cui suggerimenti sono stati ben considerati per modificare il modello iniziale, per cui &
stato prodotto un nuovo modello definitivo. Inoltre, lo strumento diagnostico collegato
al modello dovrebbe supportare la preparazione delle scuole ad affrontare in anticipo le
situazioni di crisi, nel quadro di un'istruzione ibrida mediata dalle tecnologie digitali.

Il guadro delle competenze comprende quattro aree principali, in ordine di importanza:
pedagogia, tecnologia, autoregolazione e leadership, per un totale di diciassette
competenze (quattro sono classificate come "conoscenze", sette come "abilita" e sei
come "disposizioni").

Il guadro delle competenze alla base del paradigma di apprendimento ONLIFE (OLP) e
stato ben accolto sia dagli specialisti che dai professionisti europei. Il modello mostra
coerenza con il lavoro iniziale dell'ONLIFE e con i risultati del processo di consultazione
degli esperti, i cui suggerimenti sono stati ben considerati per modificare il modello
iniziale, in modo da elaborarne uno nuovo e definitivo per consenso. Inoltre, lo
strumento diagnostico collegato all'OLP dovrebbe supportare la preparazione delle
scuole ad affrontare in anticipo le situazioni di crisi, nel quadro di un'educazione ibrida
mediata dalle tecnologie digitali.

Partendo dal presupposto che & difficile prevedere il futuro, riteniamo che il modello
OLP possa aiutare gli insegnanti, i presidi e gli altri attori del settore educativo a fare una
diagnosi per essere preparati a qualsiasi situazione dirompente o complessa che
potrebbe verificarsi nel futuro dei sistemi educativi. Il modello pud essere utilizzato
anche per aggiornare i contenuti e i metodi dei programmi di formazione degli
insegnanti, sia iniziale che continua.
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6. Conclusion (FR)

Le cadre de compétences soutenant le paradigme d'apprentissage ONLIFE paradigme
d'apprentissage (OLP) a été bien accueilli par les spécialistes et les professionnels. Le
processus de validation s'est déroulé conformément aux attentes, démontrant la
satisfaction de la plupart des participants. Avec quelques différences entre les
partenaires, le modéle montre une cohérence avec les résultats de 101 et 102, et avec
les résultats du processus de consultation des experts, dont les suggestions ont été bien
prises en compte pour modifier le modéle initial, de sorte qu'un nouveau modeéle
définitif a été produit par consensus. De plus, I'outil de diagnostic lié au modeéle devrait
soutenir la préparation des écoles a faire face a des situations perturbatrices en amont,
dans le cadre d'une éducation hybride médiatisée par les technologies numériques.

Le référentiel de compétences comprend quatre domaines principaux, par ordre
d'importance, a savoir : la pédagogie, la technologie, |'autorégulation et le leadership,
avec un total de dix-sept compétences (quatre sont classées en « savoirs », sept sont
des « habiletés » et six sont des « dispositions »).

Le cadre de compétences qui sous-tend le paradigme d'apprentissage ONLIFE a été bien
accueilli par les spécialistes et les praticiens européens. Le modele montre une
cohérence avec les travaux initiaux d'ONLIFE et avec les résultats du processus de
consultation d'experts, dont les suggestions ont été bien prises en compte pour modifier
le modéle initial, de sorte qu'un nouveau modele définitif a été élaboré par consensus.
Par ailleurs, l'outil de diagnostic lié au paradigme d'apprentissage ONLIFE doit
accompagner la préparation des écoles a faire face en amont aux situations
perturbatrices, dans le cadre d'une éducation hybride médiatisée par les technologies
numériques.

Partant du principe qu'il est difficile de prévoir I'avenir, nous pensons que le modele OLP
peut aider les enseignants, les directeurs et les autres acteurs de I'éducation a poser un
diagnostic pour se préparer a toute situation perturbatrice ou complexe pouvant
survenir dans |'avenir des systémes éducatifs. . Le modele peut également étre utilisé
pour mettre a jour les contenus et les méthodes des programmes de formation des
enseignants, qu'ils soient de formation initiale ou continue.
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6. Conclusiones (ES)

El marco de competencias que sustenta el paradigma de aprendizaje ONLIFE (OLP) ha
sido bien recibido tanto por especialistas como por profesionales de la ensefianza. El
proceso de validacién se desarrollé conforme a las expectativas, mostrando satisfaccién
la mayoria de los participantes. Con algunas diferencias entre los socios, el modelo
muestra coherencia con los resultados de 101 e 102, y con los resultados del proceso de
consulta a expertos, cuyas sugerencias fueron bien consideradas para modificar el
modelo inicial, por lo que se ha elaborado por consenso uno nuevo y definitivo hasta el
momento.

La herramienta de diagnéstico vinculada al modelo que ha sido creada, y se encuentra
en el curso MOODLE disefiado, deberia servir de apoyo a la preparacion de los centros
educativos para hacer frente con antelacién a situaciones complejas tal como las hemos
vivido, en el marco de una educacién hibrida fuertemente mediada por tecnologias
digitales.

El marco final de competencias incluye cuatro areas principales, por orden de
importancia, a saber: pedagogia, tecnologia, autorregulacion y liderazgo, con un total
de diecisiete competencias (cuatro se clasifican como "conocimientos", siete son
"habilidades" y seis son "disposiciones").

Partiendo de la base de que es dificil prever el futuro, creemos que el modelo OLP puede
ayudar a profesores, directores y otros agentes educativos a realizar un diagndstico para
estar preparados ante cualquier situacién perturbadora o compleja que pueda
producirse en el futuro de los sistemas educativos. El modelo también puede servir para
actualizar los contenidos y métodos de los programas de formacidn del profesorado, ya
sea inicial o continua.
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6. 2uunepadaopata (GR)

To mAaiolo LKavoTATWV Tou uTtootnpilel to mpotumo pabnong ONLIFE (MMO) €xet TUXEL
Betikng umodoxng tooco amd Toug eL8LKOUG 00O KAl OO TOUuC emayyeApatiec. H
Stadkaoia emkupwong KUANoe ocUpdwva pe TG poodokieg, Sivovtag Lkavomoinon
OTOUG TIEPLOCOTEPOUG CUMUETEXOVTEC. Me Kamoleg Stadopég HeTall Twv eTaipwy, TO
HOVTEAO TTAPOUCLALEL CUVETIELA HE Ta amoteAéopata Twy 101 kat 102, kabBw¢ Kal pe Ta
anoteAéopata tng dtadikaoiog SLaBoUAEUONC TWV EUMELPOYVWHOVWY, OL TIPOTACELG
TwV onoilwv e€etdotnkayv S1e€0SLKA yLa TNV TPOTOTOLNCN ToU apXIKoU HOVTEAOU, £TOL
woTte va mapoaxbel €va VEO OUVALVETIKO TEALKO pOVTEAO. EmumAéov, To SlayvwoTiko
epyaleio mou cuvdéstal pe to NMMO Ba ipémeL va otnplEel TNV ETOLLOTNTA TWV OXOAELWV
VO OVTLHETWITIOUV, EK TWV TIPOTEPWY, KATACTACELG TIOU SNULOUPYOUV aVaCTATWAON, OTO
mAaiolo pLag uBpldikng ekmaidevong pe T pecohaBnon YndLokwv TEXVOAoyLWV.

To mAaiolo KavotTwy TmeplAapPavel TECOEPLC KUPLOUG TOUELS, KATA Oelpd
omoudaloTNTag, KOl OUYKEKPLUEVA: matdaywylkn, TexvoAoyia, autoppuBulon Kal
nyeoia, Le GUVOALKA SEKOQETTA LKAVOTNTEC (TEooepLC TaflvopoUuvTal we "yVwoeLg", emta
w¢ "de€lotntec"” kat £€L w¢ "Slaboelg").

To mAaioLlo LKavoTATWY 0TOo omoio otnpiletal To mpotumo pabnong ONLIFE (MMO) éxel
TUXel OeTikn¢ umodoxng tOoo amd Tou¢ Eupwmaioug £l81KOUC OCO KAl OO TOUG
enayyeApatieg. To LOVTEAO TAPOUGCLALEL CUVOXN E TIC OPXLIKEC epyaciec Tou ONLIFE kat
HE Ta amoteAéopata tne Stadikaciag SLafoUAELUONC UE TOUG EUTIELPOYVWLOVEG, OL
TPOTAOELS TV omoiwv AfdOnkav coBapd uToYn yla TNV TPOTOMOLNCN TOU apPXLKOU
LOVTEAOU, £TOL WOTE va ekmovnOel pe ouvaiveon €va véo TeAKO povtElo. EmumAéoy, To
SlayvwoTikO epyalelo mou ouvééetal pe to NMMO Ba mpeémel va otnpifel tnv
TIPOETOLUOOLO TWV CYOAELWV VLA TNV EK TWV TIPOTEPWYV OVTLLETWIILON KATACTACEWY TIOU
SnuLoupyolV OVaCTATWON, 0TO TAALGLO LOG UBPLOLKAG EKTtaiSeuong e Tn LECOAGPNON
PndLakwv TexvoloyLwy.

Me Baon to yeyovog otL eivatl §Uokolo va rpofAEPouie To HEAAOV, TILOTEVOUE OTL TO
povtélo MMO umopet va BonBroeL Toug eKMALSEVUTIKOUG, TOUG SLEVBUVTEG Kal AAAOUG
EKTIALSEVUTIKOUC POPELG vaL KAVOUV pia SLAyvwaon WoTeE va elval TIPOETOLUACUEVOL yLa
KAOE QVOTPEMTIKY f} CUVOETN KATAOTOON TIOU UMOopel va mpokUPeL oto HEANOV TwV
EKTIALSEVTIKWY OUOTNUATWY. To HOVTEAO Umopel emiong va xpnolponolnBel ywa tnv
ETILKALPOTOLNCN TOU TIEPLEXOUEVOU KAl TWV LEBOSWV TWV MPOYPAUUATWY KATAPTLONG
TWV EKTTALSEUTLKWYV, ELTE TIPOKELTAL LA APXLKI) ELTE YLt cuveXL{Opevn ekmaibeuon.
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6. Concluzii (RO)

Cadrul de competente care sustine paradigma de invatare ONLIFE (PIO) a fost bine
primit de expertii in educatie. Procesul de validare s-a desfasurat conform asteptarilor,
Tnregistrandu-se un nivel ridicat de satisfactie in randul majoritatii participantilor. Cu
unele diferente intre parteneri, modelul denota coerenta impreuna cu rezultatele 101 si
102, precum si cu rezultatele procesului de consultare a expertilor, ale caror sugestii au
fost serios luate Tn considerare pentru a modifica modelul initial, astfel incat un nou model
— definitiv- a fost produs prin consens.

In plus, instrumentul de autodiagnosticare legat de model si inclus in cursul MOODLE ar
trebui sa sprijine pregatirea scolilor pentru a face fatd din timp situatiilor perturbatoare,
in cadrul unei educatii hibride mediate de tehnologiile digitale.

Cadrul final de competente include patru domenii principale, in ordinea importantei, si
anume: pedagogie, tehnologie, autoreglementare si conducere, cu un total de
saptesprezece competente (patru sunt clasificate drept "cunostinte", sapte sunt
"abilitati/competente” si sase sunt "dispozitii/atitudini™).

Pornind de la faptul ca este dificil de prevazut viitorul, consideram ca modelul P1O poate
ajuta cadrele didactice, directorii si alti actori din domeniul educatiei, s& puna un
diagnostic, in vederea pregatirii pentru orice situatie perturbatoare sau complexa care ar
putea aparea in viitor, in cadrul sistemelor educationale. De asemenea, modelul poate fi
folosit pentru a actualiza continutul si metodele programelor de formare a cadrelor
didactice, fie ca este vorba de formare initiala fie de cea continua.
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ANNEX 1: National reports of focus groups with
experts

1. Pedagogical University of Krakow — Poland

Relevance and Importance of Competencies

The group found that Leadership is not so essential for online adaptable teaching.
However, we arrived to a conclusion that the school leaders at all levels should be aware
of various possibilities of online and hybrid teaching implementation and in particular
should be aware that qualitive online teaching requires quite a deal of previous training,
which should be completed BEFORE an emergency occurs. Thus, it is essential that
adaptable teaching becomes part of professional development. Some participants
pointed out that it is not necessary that all teachers have all competences but it is
essential that one or two have competencies on a very high and up to date level, so that
they can quickly advice fellow teachers if necessary.

In the area of Pedagogy, the group found dispositions to foster inclusion and cross-
cultural skills not particularly important in specific online or hybrid set-up. We arrived
also to a conclusion that online teaching need not to mimic in-person teaching. In fact,
it can be quite different. One should, as a teacher, be able to find and use advantages of
the new situation. In particular, teachers should be trained in using online tools, which
cannot be applied in traditional classroom (for example because smart phones are not
allowed in classes) but can easily be applied when working in a hybrid or online
environment. We also pointed out that electronic communication with fellow teachers,
students and parents happens on daily basis and it is not necessary to attach it to online
adaptability.

In the area of Technology there was very little discussion. Everybody agrees that listed
skills and knowledge are essential. We pointed out also that these competences must
be up to date, so that they become part of regular professional development, which at
presence focuses on pedagogical aspects.

The Metacognition area, in contrast to Technology, led to a lot of discussion. It seems
that this part requires additional work and clarification because most of participants
understood key areas listed here in different ways. Some participants pointed out that
the openness to technological change should be placed under Technology area.

Overlapping Competencies: Can they be expressed as one?
No overlaps detected.

Other Useful Competencies to be included
No missing competences identified.
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Sufficiency of Competencies: Rating on a Scale of 1-10

The lists are long enough and cover the intended areas (take into account remarks in the
first part of the report). However, their meaning could be better, more precise
articulated.

Policy Recommendations

Assigning a teacher, or a group of them, depending on the size of a school, as an expert
in hybrid, online teaching and make sure his competencies are up to date. This teacher
/ group of teachers should be ready in case emergencies pop up to take lead in
promoting their competences to fellow teachers.

Not all teachers need to be trained in adaptable teaching but they should be aware of
its existence and reach for help and resources when needed.
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2. Digital Learning Network ETS - Italy

Methodology

The focus group was organised on the 10" February 2023 by DLEARN by gathering
education experts able to comment and deliver insights and information about the
Online Learning Paradigm (OLP) and policy recommendations of ONLIFE project. The
mission was to assess competence areas of the OLP and verify what are the needs policy
wise for online education. The focus group was organised face to face and gathered 5
participants in total. The session lasted more or less 1 hour and a half and was led by
DLEARN project manager Ms. Francesca Pissarello as a discussion and debate among
participants in order to favour a productive dialogue. The staff asked some questions
about the four competence areas, specifically, leadership, pedagogy, technology, and
metacognition and then opened the floor to a more general exchange about policy
recommendations.

Relevance and Importance of Competencies

The focus group started with questions about the 4 competences identified by OPL
model; that is to say: leadership, pedagogy, technology, and metacognition. The entire
group interwieved stated that all the listed competences are very much essential in
order to make educators ready to use digital skills and technologies amidst a period of
emergency such as Covid19 pandemic and online classes due to crisis episodes. In
particular a couple of participants stressed the technology competence as the most
important one that teachers should have to properly master distant teaching and
provide their students with high quality lessons.

Overlapping Competencies: Can they be expressed as one?

The whole group of focus group participants stated that competences are not
overlapping and therefore is not possible to express them as one. There was substantial
full agreement from all on this question.

Other Useful Competencies to be included

None from the focus group participants suggested during the session an additional
competence to be included in ONLIFE OLP model. Nevertheless it was agreed, during the
discussion, that another aspect that should be taken into consideration when dealing
with online teaching in emergency contexts is the ability to be empatethic and attuned
to learners’ psychological state. Educators stressed the importance for the trainer(s) to
be good motivators in a hybrid/online context where communication is filtered by ICT
and emotional intelligence is indeed key. The group suggested hence emotional
intelligence as a transversal skill embedded in all the 4 competences listed.

Sufficiency of Competencies: Rating on a Scale of 1-10

Participants to the focus group were asked to rate on a scale from 1 to 10 the 4
competences — leadership, pedagogy, technology and metacognition with 10 being the
highest score in terms of sufficiency and essentiality. The results are reported in the
following table:
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Leadership 8
Pedagogy 9
Technology 10
Metacognition 9

Policy Recommendations

The focus group participants discussed which policy policy recommendations could help
school teachers effectively transition to online teaching in the event of an emergency.
They all agreed that the majority of teachers in schools are not digitally ready in terms
of skills and competences needed in case of hybrid or/and online teaching and that is
therefore essential to prepare them in such respect.

All the participants arrived to the conclusion that a continuous ‘train of the trainers’ is
needed and advised in order to allow a smooth transition to online environment.
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3. Liceul Teoretic “Tudor Arghezi” - Romania

The focus group with experts were presented the Romanian version of the PPT about
the aims and the intellectual outputs of the ONLIFE Erasmus Project, the main discussion
topic being 103, that is the ONLIFE Learning Paradigm (OLP), for the recognition and
validation of Competences for School Education (SE). The experts of the Focus Group
were asked the following questions:

a)

b)

What is your opinion about the specific areas and competences identified by
the project consortium, in terms of relevance and importance?

The experts agreed that the four areas and the specific competences are both
relevant and important.

Do you consider that some of the competencies overlap and could be better
expressed as one?

There were identified two competences which sounded the same, belonging to
different key areas:

Leadership: “Ability to establish an understanding in the professional community
of the pervasiveness of digital solutions in everyday life and in the teaching
profession”

Metacognition: “Ability to establish an understanding of the pervasiveness of ICT
in everyday life”

What other useful competences would you suggest, in order to measure
readiness to adapt in pandemic situations?

No other competences were suggested

On a scale of 1-10, the focus group experts rated the sufficiency of the
competences as follows:

Leadership
Pedagogy
Technology
Metacognition

O[O |w|©

Policy recommendations:
Teachers’ readiness to use technology in their practices and apply the Onlife

Learning Paradigm depends on how willing policy makers are to invest in
education and create opportunities for teachers to attend ICT courses.
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4. Liceo Statale “Ettore Majorana” — Italy

Methodology
Number of participants: 13

The focus group with teachers, several experts in ICT, were presented in the English
version of the PPT about the aims and the intellectual outputs of the ONLIFE Erasmus
Project. The main discussion topic being 103, that is the ONLIFE Learning Paradigm (OLP),
for the recognition and validation of Competences for School Education (SE). The
participants of the Focus Group discussed the following questions. Here follow their

ansSwers.

a. What is your opinion about the specific areas and competencies identified by
the project consortium, in terms of relevance and importance?

As far as relevance of the four areas, participants all agree that specific competences
are all relevant and important.

b. Do you consider that some of the competencies overlap and could be better
expressed as one?

As far as repetition of competences, colleagues find that all the descriptors correct
but technology’s once. In fact, participants would suggest distinguishing “Ability of
protecting educational resources” and transforming it into an additional key area.

c. What other useful competences would you suggest, in order to measure
readiness to adapt in pandemic situations?

No other competences are suggested by participants. As far as the area of leadership,
participants suggest to clarify “Disposition to motivating, encouraging, trusting and
valuing colleagues to explore digital approaches for both disruptive and regular
situations”, because it is too complex and concentrated; it should be better declined.

As far as metacognition, participants suggest adding a new disposition to reschedule
daily school time and spaces.
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Areas Evaluation
Leadership 8
Pedagogy 10
Technology 7
Metacognition 9

Policy Recommendations

After a discussion, participants underline the gap between formal aspects required by
schools concerning assessment (paper-test to be stored) to be consulted if requested,

and readiness of teachers who want to use technology in their practices.

39



5. European Association of Career Guidance - Cyprus

Methodology

The information gathering process regarding the assessment of competence areas in the
context of the Online Learning Paradigm (OLP) and policy recommendations was
conducted through the conduct of a focus group. The focus group consisted of 11
participants, including school teachers, headmasters, and quality assurance leaders in
education, who were selected based on their varied areas of expertise. The session was
conducted on January 24th, 2023 for approximately one hour and utilized semi-
structured interview questions to investigate four key competence areas, specifically,
leadership, pedagogy, technology, and metacognition. The discussion was productive,
yielding insightful observations, and the participants expressed their appreciation for
the informative nature of the presentation.

Relevance and Importance of Competencies
The focus group participants reached a consensus that all four competence areas,
namely leadership, pedagogy, technology, and metacognition, are critical for teacher
readiness and successful transition to digital learning in the event of a crisis. They
deemed these competencies to be essential for delivering effective and high-quality
instruction in a virtual learning environment.

Overlapping Competencies: Can they be expressed as one?

The focus group participants reached a conclusion that there were no overlapping
competencies and that each of the four competence areas presented (leadership,
pedagogy, technology, and metacognition) held equal significance. They deemed these
competencies to be crucial for ensuring preparedness and facilitating a successful
transition to digital learning during a crisis scenario.

Other Useful Competencies to be included

The focus group participants discussed several recommendations for improving the
transition to online teaching in a crisis situation. With regards to pedagogy, the
participants recommended developing competencies for identifying and adopting
different approaches for online teaching students of different ages and abilities. This will
help teachers tailor their instruction to the specific needs of their students and provide
a more effective learning experience.

In terms of technology, the participants recommended developing competencies for
adapting materials to meet the needs of students with diverse abilities and acquiring
technological proficiency. This will help teachers effectively use technology to facilitate
online teaching and learning.

Finally, the participants recommended developing competencies in metacognition. This
includes considering the moral and philosophical aspects of online teaching, including
its potential benefits and drawbacks. By addressing these areas, teachers will be better
equipped to make informed decisions about the use of online teaching and provide a
high-quality learning experience for their students.
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Overall, the focus group participants emphasized the importance of providing teachers
with the necessary skills and knowledge to effectively deliver instruction in a virtual
learning environment. By implementing these recommendations, schools and educators
feel that they will be better equipped to transition to online teaching in the event of a
crisis and provide high-quality instruction to their students.

Sufficiency of Competencies: Rating on a Scale of 1-10

The focus group participants evaluated the sufficiency of the identified competence
areas on a scale of 1 to 10, with 10 being the highest level of sufficiency. The results
showed that the competencies of leadership and metacognition were rated as 8, while
the competencies of pedagogy and technology were rated as 10 and 9, respectively.
These evaluations suggest that the focus group participants believe that pedagogy and
technology are essential competencies for teacher readiness and successful transition
to digital learning, while leadership and metacognition are also important but to a
slightly lesser extent.

Leadership 8
Pedagogy 10
Technology 9
Metacognition 8

Policy Recommendations

The focus group participants discussed several policy recommendations to help school
teachers effectively transition to online teaching in the event of a crisis. They
acknowledged the importance of preparing teachers for this transition and suggested
several key areas for improvement.

First, they recommended encouraging research to study the specific competencies
needed for online teaching for different age groups. This will help in developing a more
targeted approach for teacher training and professional development. The participants
also recommended identifying and analyzing effective platforms and software to help
schools and teachers make informed decisions about the technology they use.

Additionally, the participants emphasized the importance of providing ongoing
professional development opportunities for teachers to develop their competencies in
online teaching. They encouraged collaboration between educators, administrators, and
technology experts to develop and implement best practices for online teaching.

Finally, the participants acknowledged and incorporated the role of metacognition in
online teaching and suggested training teachers to help students develop their own
metacognitive skills. By doing so, students will be better equipped to learn and succeed
in a virtual learning environment.

Overall, the focus group participants agreed that by implementing these policy
recommendations, schools and educators will be better equipped to transition to online
teaching in the event of a crisis and be able to effectively deliver high-quality instruction
in a virtual learning environment.
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6. University of Barcelona — Spain

Methodology

The process of gathering information regarding the assessment of competency areas in
the context of the online learning paradigm (OLP) and policy recommendations was
carried out through an online consultation, followed by a focus group to discuss the
results of the consultation. After an open call on professional educational social
networks and direct invitations, the final number of participants in the online
consultation was 9, coming from different institutions from all over Spain, some of them
from Latin America, who visited the University of Barcelona. They were selected for their
interest and expertise, including publications. The objective was to provide feedback
and offer suggestions for improvement in the four areas of key competencies, namely
leadership, pedagogy, technology and metacognition, which are the components of the
PLO. Participants were provided with a link to the PLO competency framework, and a
link to the survey. All documents were translated into Spanish beforehand.

After receiving the competency framework, participants completed a survey
at:https://docs.google.com/forms/d/e/1FAIpQLSd6RHyIA7A2yudt4FrgkiC8ruynxgpdV3
ZiBIwSI57XPs9EEg/viewform

In the f2f focus group there were 8 participants, mostly principals, teachers, researchers
and quality assurance leaders in education. It was held on February 9, 2023, for
approximately two hours, and a synthesis of the results of the online consultation was
used as a base document to investigate four areas of key competencies, namely
leadership, pedagogy, technology, and metacognition. Given the rich approach of the
consultation, the discussion was very productive and yielded insightful observations.
Participants expressed their appreciation for participating in the process.

Results

Below we present the results of both consultation approaches, which include aspects as
relevance and importance of competencies, Overlapping Competencies, Other Useful
Competencies to be included, Sufficiency of Competencies, and policy
recommendations

Relevance and Importance of Competencies, and potential overlaps

As with respect to the relevance of the competencies in the area Leadership, the key
responses were yes, considering coordinated and shared responses in disruptive
situations seems to be essential to be able to face digital challenges in collective terms,
not only individually but by the entire educational community. However, leadership
should be based also on some kind of authority, otherwise leadership may be wasted or
simply not given.

Participants also pointed out that having an open attitude to effective teamwork
management helps everyone cope with stress in times of crisis.

Some of the participants claim that although the proposed competencies discriminate
sufficiently, addressing awareness raising, motivating action/exploration and
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coordination, a component of Knowledge about Leadership (K) is missing, tackling
leadership in conflicting situations (situation analysis, risk studies, intervention,
methodological alternatives, etc.). They expressed that a committed leader in a crisis
context should have some kind of theoretical and practical training on conflict coping
models. As a conclusion, to add a competence on “knowledge in leadership” seems to
be reasonable for the participants, an area that has not been included in the current
model.

As with respect to the area of Pedagogy, there has been a consensus on the importance
and relevance of the different competencies proposed, as e.g. participants found
minimizing the digital divide a key one. There has also been discussion, emerging few
nuances about some of the competencies proposed.

It was not clear the "Ability to compare ONLIFE examples in different aspects of daily life
(S)", since the ONLIFE examples are not well known or can be known, so putting it as a
competition seems risky, so they suggest specifying or give more information about the
examples.

An important skill proposed in relation to pedagogy is to be able to design, apply and
evaluate communication procedures in digital environments among the educational
community, which is part of the proposed competencies, but need some rewording.
Participants proposed to include the ability (S) to promote collaboration between
students and between teachers.

Beyond knowing specific didactic approaches, it is important to know strategies to
implement them taking students into account, so that they are the creators of their own
learning trajectory. So, knowledge of strategies for the personalization of learning is
suggested to be included.

Some teachers agreed that the model lacks a professional attitude of helping others:
"Maintain the mentality of service to others above (or on a par with) that of self-
protection". Let us not forget that selfishness prevails in these situations.

In this dimension, literature has shown that socio-emotional competencies are key, as
we experienced during the pandemics. Then, it is also worth including the socio-
emotional competence of both teacher and the students, although it can also go in the
section of Pedagogy or Metacognition.

In the area of Technology there was a consensus on the important of all the proposed
competences, and it is necessary to emphasize all four competencies, even when there
are similarities between them. It pays to be redundant here. Additionally, participants
proposed on both online and face-to-face meetings some suggestions:

Some found missing "search", since search for and understand different solutions
applicable to your specific needs, more than having general knowledge. In disturbing
situations solutions come and go very quickly, so adaptive teachers need to look for
useful solutions for a given moment. Also more emphasis is necessary to take
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responsibility and willingness to learn digital solutions and technologies, getting out of
the comfort zone, identified as a disposition. More is also necessary on the respect to
the ethical use of Internet communication.

Finally, in relation to Metacognition, there was a consensus on the importance of this
area, and a general agreement on how this dimension has been developed in terms of
competencies. A certain discussion came with respect to the use of the term of
metacognition versus the term self-regulation, according to the set of competences
defined. It was not clear which one encompasses better the framework designed. In the
end, a decision was made to introduce the idea of self-regulation within the model as
part of the description of the metacognition area, introducing a new wording in it. Some
minor comments were related to classifying one competence as a knowledge instead of
skill.

Sufficiency of Competencies: Rating on a Scale of 1-10
In the scale 1-10, all were marked over 8. The highest average was “Metacognition”,
with an average of 9.

Policy recommendations

A long list of recommendations was proposed and discussed. Above all, policies should
focus on two key areas: expanding the importance of renewing teacher training and
ensuring the availability of the necessary technological resources:

- In schools, establish stable channels (formal and informal) for individual and collective
relationships between students, between students and teachers, and between teachers.
- ICT and education specialists in schools, management (measures to liberalize school
hours to organize teachers' work) and technological infrastructures (greater accessibility
to digital resources at all levels and in all subjects, with platforms more accessible to all).
- Promote joint institutional contingency plans organized by the educational authorities.
Individual actions end up being diluted and do not really reach teachers efficiently.

- More autonomy for schools, professionalization of management teams.

- Radical change in initial teacher training. One of the greatest difficulties of the change
we are facing is learning to teach in a different way from the one we learned. This can
be alleviated from now on, if the new generations of teachers learn with new
methodologies, strategies, tools and competencies.

- Educational policies should establish continuous monitoring systems to update
teachers' knowledge, as is done in other countries, in order to remain current. As long
as no one feels that change is necessary in a systemic and holistic sense, everything
remains good intentions.

- Guaranteeing access to information and online communication, that is, ensuring
sufficient and connected devices. Then, develop training to increase teacher digital
competence and the exchange of good practices.

Conclusions

The ONLIFE LPTM has been well received by both specialists and professionals. The
validation process has been in accordance with expectations, showing satisfaction
among all participants. Suggestions will be included in the model, as they all fit well with
it. Together with the suggestions of the ONLIFE partnership, a new version of the LPTM
competency model will be elaborated as a synthesis of the validation process.
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